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Abstract: The study addresses psychological features underlying healthy functioning of the individual and his/her 
successful management of stressful and tense situations. To study the role of training in children’s art school (CAS) in 
the formation of the given psychological features the authors conducted a comparative analysis of persons with full-time 
course of education in CAS and persons without such experience. The sample consisting of 257 participants was divided 
into three groups of comparison. The measures used in the study included the Ryff Scales of Psychological Wellbeing 
(adapted by T. D. Shevelkova and T. P. Fesenko), Maddi’s Hardiness Survey (modified by E. N. Osin and E. I. 
Rasskazova), and a questionnaire. The data were processed with the help of Kruskal–Wallis test, Mann–Whitney U test, 
and SPSS 20.0. 

The results have shown that the respondents with full-time training in CAS have higher indicators of psychological 
wellbeing and resilience. They are more aware of their value, integrity and meaningfulness of being, and have a more 
pronounced resource for coping with difficult, stressful situations. All these characteristics reflect the realm of 
experiences and states inherent in a healthy individual who is successful in his or her realization. 

The findings have revealed that even an incomplete course of studying in CAS creates the conditions for shaping 
personality wellbeing and resilience – features necessary for the person to combat stress and tension and function 
efficiently. 
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INTRODUCTION 

Creativity in education has been a popular area of 
research since the end of the 1990s [1]. Today it is still 
of interest not only to scholars and educators but also 
to policy-makers and economists worldwide [2]. 
Creativity is often treated as a major force in the 
development of human culture [3], it contributes to the 
creation of an optimally functioning society through 
technical, cultural, and political progress. In the 
economy, the role of creativity is seen as a crucial one 
in achieving higher employment [4], economic 
progress, and stronger competition [5]. In addition to its 
positive social and historical impact at the macro level, 
creativity also benefits people at the micro level [6], 
boosting their psychological wellbeing. Creativity is 
usually conceptualized as a capacity or strength of 
character – a stable positive human trait occurring in 
varying degrees [7]. 

Creativity and art facilitate the solution of socially-
sensitive problems, the adaptation of individuals in a 
rapidly changing world and their success in an 
uncertain future [8]. It is for this reason that creativity 
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and art cannot be "ignored or suppressed by schooling" 
[9]. It is for this reason that there exists a call for the 
introduction of creativity in education as a "basic life 
skill" [10] which must be cultivated to prepare future 
generations [8] so that they can not only "survive" but 
also "thrive in the twenty-first century" [11]. The 
development of children’s creative potential during the 
years of education is the beginning of the formation of 
"human capital", on which, according to Adam Smith, 
"the wealth of nations" depends [12]. 

Researchers emphasize numerous benefits that art 
and creativity can provide for people’s wellbeing [13–
14]. M. Csikszentmihalyi [15] noted that while individual 
creativity does not always lead to fame and fortune, it 
can do what is even more important from an individual 
perspective: make everyday experiences more vivid, 
more enjoyable, and more rewarding. When we live 
creatively, boredom is banished, and every moment 
brings about an opportunity for new discoveries. 

In recent years, psychological literature has 
increasingly presented reasoned evidence of the 
benefits of engaging creative activities in everyday life 
[16]. Researchers from the University of Otago 
examined the impact of creativity on the youth 
emotional wellbeing. They assessed the answers of 
658 young people who took notes of how much time a 
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day they spent on creative endeavours and recorded 
positive and negative changes they felt. Thirteen days 
later, the scholars revealed a "rising spiral of wellbeing" 
in those persons who had taken up creative pastimes 
every day. The researchers proved the effect of 
creative pursuits on happiness in social relations and 
attitudes to learning [17]. Thus, creativity can present a 
"positive intervention" defined as a "technique directed 
to the development of positive feelings, behavior, and 
cognition" [18, p. 468]. 

In 2019, a large study, supported by BBC Arts, was 
launched in the U.K. It involved nearly 50.000 people 
and aimed to explore how creative activities can help 
people manage their moods and boost their wellbeing. 
The results of the survey announced during the festival 
Get Creative indicated three ways to exploit creativity 
as a mechanism for coping with negative emotions: 

1. a tool of distraction – using creativity to avoid 
stress; 

2. a tool of contemplation – using creativity to give 
space to rethink life problems and make plans 
for the future; 

3. a tool of self-development allowing a person to 
settle problems through self-improvement. 

The study made it clear that gaining hands-on 
experience with something new and creative is 
important regardless of skill level, as participation itself 
is important. The results also showed that people 
benefit emotionally even from a single session of 
creativity. Creative activities are especially useful for 
emotional regulation, especially in stressful situations 
[19]. 

Several studies revealed positive correlations 
between musical activity and subjective and 
psychological aspects of wellbeing [20-21]. The 
researchers concluded that active musical interaction is 
beneficial to both the psychological and subjective 
wellbeing of the individual [22-23]. This may be due to 
a higher level of involvement, opportunities for self-
expression, and clarity of identity inherent in active 
music creation. Musical activity enhances the positive 
effect [20, 24], offering in-depth engagement [25], 
communication with other people [26-27], bringing 
meaning and purpose in people’s life [28], and personal 
achievements [29-30]. Therefore, musical activity can 
contribute to all aspects of wellbeing. 

Arguably, education is becoming a way to attain 
self-improvement and self-realization. The knowledge 
gained through learning not only provides access to 
resources (income) and opportunities (career 
positions), but also cultivates the skills, strategies and 
knowledge needed to overcome difficulties and 
obstacles in life. One of the reasons why the system of 
education is seen as a hindrance to development and 
liberating people’s creative potential resides in the fact 
that learning focuses on "knowledge acquisition" [5]. 
However, the knowledge as a result of education in 
modern world is not sufficient. This is due to the fact 
that it is difficult to forecast what knowledge one will 
need in the future, which inevitably requires raising the 
level of education and rethinking of the creative 
potential of children and adolescents. 

In response to the existing challenges, there has 
been a shift in educational policy around the world, and 
efforts are being made to bring creativity and 
knowledge together. Creativity is in the focus of the 
curriculum and pedagogy and the official agenda for 
school improvement. Art schools are treated as places 
to encourage creativity because they can do so more 
effectively and develop it not only in the elite, but also 
in the mass of students. A. Craft [10] argued that for 
"national prosperity and wellbeing" creativity in primary 
and secondary education is more important than in 
higher school since the first two levels are thought to 
be a crucial stage of the development of children’s 
creativity – they shape them for future life. 

For a happier and healthier childhood as well as 
adulthood, we need art embodied in children's lives. Art 
builds their confidence, sense of identity, 
communication skills and resilience. Various creative 
activities increase different elements of health and 
wellbeing. Dance improves participants' physical health 
and self-esteem, especially in girls [31]. Theatrical and 
group music making enhances social skills and 
wellbeing of the youth [32]. Learning to play a musical 
instrument helps children better cope with stress [33]. 
S. Hallam [34] notes that music plays a special role in 
reducing stress and anxiety. The process of artistic 
creation develops youth's sense of individuality, self-
efficacy, and increases the psychological resilience of 
children and teenagers [32]. 

The study aims to examine the role of children’s 
art schools in the formation of psychological features 
underlying healthy functioning of the individual and 
his/her successful management of stressful and tense 
situations. 
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Objectives: 

1. To study the specific parameters of 
psychological wellbeing as the basis of healthy 
personality functioning in individuals having in 
their experience a full course of education in 
children’s art schools, and individuals without 
such experience. 

2. To conduct a comparative analysis of the 
aspects of resilience as a factor of successful 
coping with stress in individuals having in their 
experience a full course of education in 
children’s art schools, and individuals without 
such experience. 

MATERIALS AND METHODS 

The measures exploited in the study included the 
Ryff Scales of Psychological WellBeing (adapted by T. 
D. Shevelkova and T. P. Fesenko), Maddi’s Hardiness 
Survey (modified by E. N. Osin and E. I. Rasskazova). 
A questionnaire was used to collect data on 
sociodemographic characteristics, the experience of 
studying in CAS, hobbies and their types, etc. 

Data processing and analysis were performed using 
methods of mathematical statistics (Kruskal–Wallis 
test, Mann–Whitney U test), and SPSS 20.0. 

The sample comprised 257 respondents. They were 
then divided into three groups according to experience 
of studying in CAS – a full-time course, an incomplete 
full-time course, and subjects with no experience. The 
authors conducted a comparative analysis of the 
parameters of psychological wellbeing and personality 
resilience in these groups of participants: 1) 
respondents with a full-time course of training in CAS 
(N = 155); 2) respondents who didn’t manage to 
complete the course (N = 34); 3) respondents without 
experience of studying in CAS (N = 68). 

The distribution of the respondents by age, gender, 
and education in these groups is shown in Table 1. 

The distribution of sample characteristics in the 
groups (homogeneity against each other) allows for 
their comparing. 

In addition, the distribution of subjective assessment 
of their financial situation by respondents is worth 
noting (Figure 1). Uniformity of assessments allows us 
to conclude on a commensurate level of social 
wellbeing and wellness of theses groups’ respondents. 

RESULTS AND DISCUSSION 

The obtained results revealed differences in the 
pronouncement of psychological wellbeing parameters 
in the three comparable groups of respondents  
(Figure 2). 

Table 1: Sample Characteristics 

Groups of Comparison 

Parameters 
Respondents with a full-

time course in CAS % 
Respondents with an incomplete 

full-time course in CAS, % 
Respondents with no experience 

of studying in CAS, % 

Age 

18–26 year 
27–35 years 
36–45 years 

Over the age of 46 years 

28 
28 
23 
21 

47 
19 
22 
12 

58 
17 
10 
15 

Gender 

Male 
Female 

18 
72 

10 
90 

21 
79 

Education 

Higher 
Incomplete higher 

Secondary vocational 
Initial vocational 

Secondary 

65 
12 
15 
– 
8 

44 
12 
8 
– 
36 

22 
32 
8 
6 
32 
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Statistical analysis of the results of diagnostics of 
psychological wellbeing parameters confirmed the 
presence of significant differences between the 
indicators (Table 2). 

No significant differences were found for the 
parameters – “Personal Growth” and “Man as an open 
system”. 

We should note that in spite of the fact that the 
indicators of all three groups are in the zone of mean 

(normal) values, the indicators of the subjects with a 
complete course of studies in CAS are higher than 
those in the rest two groups for all measured 
parameters with the exception of “Affect Balance” (the 
scale for this parameter is inverse). 

To clarify the differences between groups statistical 
analysis was carried out. The results indicate that 
respondents with complete and incomplete courses in 
CAS compared to respondents who lack this training: 

 

Figure 1: The distribution of subjective assessment of their financial situation by respondents. 

 

 

Figure 2: The pronouncement of psychological wellbeing parameters in the three comparable groups of respondents. 
Note: 1 – Positive relationships; 2 – Autonomy; 3 – Environment management; 4 – Personal growth; 5 – Life goals; 6 – Self-acceptance; 7 – Affect balance; 8 – 
Meaningfulness of life; 9 – Man as an open system. 
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1. are more open in communication, able to 
establish relations based on trust, empathize and 
care of others (U = 3829.500; p = 0.001); 

2. better control external environment, their 
activities; are capable of creating conditions and 
circumstances suitable for satisfying their needs 
and achieving their goals (U = 3555.500; p = 
0.000); 

3. are more aware of their life direction, their goals 
are more definite (U = 4073.500; p = 0.007); 

4. have a more positive attitude to themselves, 
accept themselves as they are (U = 4233.500; p 
= 0.019); 

5. have more confidence, believe in their abilities 
(U = 3570.500; p = 0.000); 

6. are more aware of the meaningfulness of their 
life, their past and their present (U = 4080.000; p 
= 0.007). 

Thus, respondents with a complete course in CAS 
also exhibit higher integral indicators of psychological 
wellbeing (Figure 3). These differences are statistically 
valid: subjects with a complete course in CAS/subjects 
with an incomplete course in CAS (U = 1881.000; p = 
0.009); subjects with a complete course in 
CAS/subjects with a lack of training in CAS (U = 
4082.000; p = 0.007). 

These results show that individuals who have 
completed a full course of study in children’s art school 
are characterized, to a greater extent, by a sense of 
integrity and meaningfulness of their being, and these 
characteristics reflect the area of experiences and 
states peculiar to a healthy personality. 

Table 2: The results of verifying differences (Kruskal–Wallis test) in the pronouncement of psychological wellbeing 
parameters in the three comparable groups of respondents: 1) complete course in CAS; 2) Incomplete 
course in CAS, и 3) lack of course in CAS (n = 257) 
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Chi Square 10.558 6.681 25.943 2.156 8.524 9.388 20.379 8.745 2.539 11.284 

Asymptotic significance 0.005 0.035 0.000 0.340 0.014 0.009 0.000 0.013 0.281 0.004 

 

 

Figure 3: The pronouncement of integral psychological wellbeing in the comparable groups of respondents. 
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The findings also demonstrate that there are fewer 
differences between groups of respondents with 
complete and incomplete course of training in CAS 
than between the group of respondents who have 
graduated from CAS and those who have never 
studied there. This allows us to conclude that even an 
incomplete course of training in CAS creates conditions 
for shaping personality psychological wellbeing. 

Similar to psychological wellbeing parameters, 
resilience estimates in three comparable groups lie in 
the zone of mean (normal) values. However, being 
relatively independent from each other, all three 
parameters are differently pronounced in the results of 
respondents of the three comparison groups  
(Figure 4). 

Statistical test of the validity of the identified 
differences showed that respondents with boh 

complete and incoplete courses in CAS compared to 
respodents lacking this training are: 

1. more involved in what is going on around them, 
oriented to the search of something interesting, 
which makes their activities more rewarding (U = 
3560.500; p = 0.000); 

2. more confident that they can have an impact on 
what is happening around them and their life 
through their efforts (U = 3880.500; p = 0.002); 

3. more likely to accept risk as a component of 
gaining new experiences (U = 3428.500; p = 
0.000). 

On a whole, the pronouncement of resilience in the 
groups in question has the same tendency – despite 
their location in the zone of mean values, the results of 
the three groups have differences (Figure 5). 

 

Figure 4: The pronouncement of resilience parameters of respondents of the three comparison groups. 

 

Figure 5: The pronouncement of integral resilience of respondents of the three comparison groups. 



156      Journal of Psychology and Psychotherapy Research,  2022 Vol. 9 Zotova and Tarasova 

Respondents with complete and incomplete training in 
CAS exhibit higher indicators. These differences are 
also statistically significant: subjects with complete and 
incomplete training in CAS (U = 1720.000; p = 0.002); 
subjects with subjects with a complete course in 
CAS/subjects with a lack of training in CAS (U = 
3452.500; p = 0.000). 

Turning to the comparison of the results of the three 
comparison groups, we can note a trend found when 
analyzing the results of the psychological wellbeing 
assessment: there are fewer differences between the 
groups of respondents who have completed their 
studies at CAS and those who have not completed 
them, than between the groups of those who have 
completed the course in CAS and those who have not 
studied at CAS. 

This allows us to conclude that even an incomplete 
course of studying in CAS creates the conditions for 
shaping personal resilience. 

The characteristic under examination in its 
expressed state contributes to success of the person in 
overcoming difficult, stressful situations. It is necessary 
to note the thesis that the authors – developers of 
theoretical bases of studying resilience put forward: the 
formation of resilience and its parameters occurs in 
childhood and adolescence, though theoretically its 
development is possible in later age. 

These findings confirm the results obtained by self-
reporting – the respondents with full-time training in 
CAS have higher indicators of psychological wellbeing 
and resilience. They are more aware of their value, 
integrity and meaningfulness of being, and have a 
more pronounced resource for coping with difficult, 
stressful situations. All these characteristics reflect the 
realm of experiences and states inherent in a healthy 
individual who is successful in his or her realization. 

CONCLUSION 

The results show that compared to respondents 
who have not attended the course in CAS, subjects 
with complete and incomplete courses of training in 
CAS are more open in communication, able to 
establish trusting relations, empathize and care of 
others; can better control external environment, their 
activities; are capable of creating conditions and 
circumstances suitable for satisfying their needs and 
achieving their goals; are more aware of their life 
direction, their goals are more definite; have a more 
positive attitude to themselves, accept themselves as 

they are; have more confidence and believe in their 
abilities; are more aware of the meaningfulness of their 
life, their past and their present. 

Thus, the representatives of the group of 
respondents – CAS graduates are characterized by 
higher integral indicators of psychological wellbeing. 

Besides, respondents with complete and incomplete 
training in CAS in comparison with respondents who 
have never studied there more involved in what is 
going on around them, oriented to the search of 
something interesting, which makes their activities 
more rewarding; are more confident that they can have 
an impact on what is happening around them, their life 
through their efforts; and are more likely to accept risk 
as a component of gaining new experience. 

It is worth noting that conditions for shaping 
psychological wellbeing and personal resilience are 
created not only in the process of completing a full 
course of study, but also in the course of uncompleted 
training in CAS. In the parameters of psychological 
wellbeing and personal resilience, the groups of 
respondents with complete and incomplete courses of 
training in CAS show fewer differences between each 
other than the differences between groups of those 
who have experience of studying in CAS and those 
who lack this experience. 
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